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Abstract

Constitutional education holds significant value in shaping conscientious and engaged citizens within a democratic society.
Thus, the paper aims to analyze the narrative viewpoint and structure in educational media regarding knowledge about
legislation and its role in regulating interpersonal and interinstitutional relationships. From a methodological perspective, it relies
on desk analysis to examine the approach to constitutional education in Civics curriculum, and Civics textbooks for the tenth
grade in current use in upper-secondary education. Additionally, the paper uses a survey to gather information about the
student’s knowledge in the field. The findings reveal the prevalence of an authorial perspective, a limited presence of
multiperspectivity, a detachment of knowledge from concrete situations, the predominance of cognitive dimension in the
didactic apparatus and others.
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1. Introduction

Democracy requires dedicated citizens who actively participate in the public sphere. Schools play a pivotal role in
preparing engaged citizens in democratic societies. According to Paulo Freire, the mission of the school extends beyond
transmitting knowledge to be mechanically memorized by young individuals; it involves engaging them as collaborators in
the knowledge production process.! In this context, the educational system should not only transmit knowledge about
human rights, democracy and the rule of law, but it should also contribute to shaping active and responsible citizens who
actively participate in upholding and nurturing these values and principles.2 Consequently, schools should operate based
on John Dewey’s concept as a “society in miniature,” allowing students to embody democratic values, exercise their
rights, and assume responsibility for their actions both as individuals and members of a community.*

Constitutional education takes place in the subject of Civics in the tenth grade of upper-secondary school. It
includes the treatment of the fundamental law of the state — the Constitution, as well as primary and secondary legislation
that serve as the basis for the functioning of three organs of the government and public administration. Furthermore, it

1 Paulo Freire. Pedagogy of the Oppressed. New York/ London: Continuum, 2000, p. 80.

2 Reference Framework of Competencies for Democratic Culture, Volume 1: Context, concepts and model. Council of Europe, 2018, p.
15.

3 John Dewey. Democracy and Education: An Introduction to the Philosophy of Education. Dehli: Aakar Books, 2004, p. 40.

4 Carla Marschall, “The Power of a Democratic Classroom,” Edutopia, 27 July 2021, https://www.edutopia.org/article/power-democratic-
classroom/
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addresses the interactions among citizens and between citizens and these institutions. Thus, constitutional education
plays a crucial role in shaping students democratic mindset, which is essential for the effective functioning of the law and
democratic institutions.

Although the acquisition and use of legal knowledge contribute to “strengthening active citizenship and greater
social cohesion,” this topic has not yet attracted the attention of researchers in the field of education. In order to fill this
gap in the existing literature and introduce an innovative perspective, the study raises the following research questions:
How does the curriculum of Civics for the tenth grade approach constitutional education? What and how is the knowledge
about legislation conveyed in the Civics textbooks? To what extent do students comprehend Constitution and other
existing laws? By addressing these questions, the study offers a comprehensive overview of the educational system’s
stance on constitutional education, as well as it encourages stakeholders to reflect on and take measures to improve the
content and the way legal knowledge is conveyed to the younger generation.

2. Methodology

The study employs desk analysis to examine the approach to constitutional education in the Civics curriculum for the
tenth grade, utilizing the following analytical categories: its theoretical conceptualization, the curriculum model and the
content guidelines. Moreover, it qualitatively and quantitatively explores the presentation of knowledge about legislation in
alternative textbooks of Civics for the tenth grade, focusing on multiperspectivity, contextualization of content, the rights-
responsibility relationship, (non)respect of human rights, and the didactic apparatus.

In addition, the study utilizes a survey to collect information about students’ legal knowledge, an indicator of their
education for democratic citizenship. The questionnaire consists of two parts. The first part gathers socio-demographic
data about the respondents, including gender, current grade, and the city where they attend upper-secondary school. The
second part collects information about students’ knowledge regarding the separation and balance of power, categories of
individual rights, the individual’s interaction with public institutions and relationships with others in various sectors of
social life. The study incorporates both open-ended and closed-ended questions, providing students the opportunity to
express their opinions freely and choose from multiple response alternatives. While the processed survey data do not
represent the constitutional education of all upper-secondary school students nationwide, they allow for generalizations
concerning the overall level of their legal knowledge.

3. Sample

The analysis of constitutional education in upper-secondary school in Albania includes the Civics curriculum developed
by the Agency for Quality Assurance in Pre-University Education and three Civics textbooks for the tenth grade approved
by the Ministry of Education and Sports. The textbooks, published respectively by Albas, Erik and Pegi publishing
houses, are currently in use in both public and non-public schools. Furthermore, the study involves the analysis and
interpretation of data obtained from a survey conducted among 302 students nationwide. The criteria for surveyed
students were based on the geographic location of the upper-secondary school to ensure broad geographic coverage,
their current grade (X-XII), and whether the upper-secondary school belongs to the public or non-public sector. The
surveyed students attend upper-secondary school in Tirana, Shijak, Durrés, Elbasan, Berat, Korga, Lag and Shkodra.

4. Constitutional Education and the Curriculum of Civics 10

The Civics curriculum aims for students “to build and develop knowledge, skills, attitudes, and values that a democratic
society requires; to develop independently and comprehensively; to contribute to their own and Albanian society’s
development and well-being and to constructively face life’s challenges.”” Based on these objectives, the analysis of the
curriculum of civics for the tenth grade reveals:

1. Adoption of a normative approach.® The curriculum underscores the presentation of fundamental principles

5 Reference Framework of Competencies for Democratic Culture, Volume 2: Descriptors of Competencies for Democratic Culture.
Council of Europe, 2018, p. 4; Reference Framework of Competencies for Democratic Culture, Volume 1, p. 7.

6 Kuvendi i Republikés sé Shqipérisé, Vendim Nr. 47/2019 “Pér miratimin e strategjisé pér edukimin ligjor té publikut 2019-2023", p.3,
https://www.idp.al/wp-content/uploads/2020/01/Vendimi_nr_47_dt_18_4_2019.pdf

7 Ministria e Arsimit dhe Sportit, Instituti i Zhvillimit t& Arsimit, Programi i Qytetarisé, Klasa 10. Tirané, 2016, p. 3.
8 Dorota Pietrzyk-Reeves, “Normative Political Theory”, Teoria politiky 1, 2017, p. 176.
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that form the basis of democratic governance in the country and emphasizes the significance of adhering to
these principles for ensuring peaceful coexistence in society. Thus, the imparted knowledge following the
curriculum guidelines aligns the existing reality with the envisioned ideal. Therefore, a distinction between the
principles, norms and values essential for the functioning of a democratic society and the societal reality is
lacking.

2. A competency-based curriculum. It allocates 70 teaching hours to address significant topics related to the civic
and political education of students. These topics include law, the Constitution, human rights, education, heath,
the environment, consumer rights, labor rights, road safety, the right to information, media law, and community
coexistence (co-ownership), etc.? Its aim is to build key competences in the field of democratic citizenship, 0
such as acquiring knowledge about human rights, democracy, the rule of law, public policies, etc., preparing
students for active participation in civic life, and enhancing their ability to solve problems at local and broader
community level. However, when these competencies are presented in the program according to thematic
areas in terms of knowledge, skills, and attitudes, cognitive dimensions prevail among them in relation to the
“constructivist learning,”!" which strengthens civic engagement in political and public life.

3. Incomplete comprehensiveness in constitutional education. While the curriculum of Civics 10 addresses
crucial themes for shaping the democratic character of students, its coverage is not exhaustive. The topic
“Human Rights” deals with various categories of human rights, such as civil, political, social, cultural, etc.
While some fundamental human rights are outlined, the rights of minorities are omitted. Additionally, the topic
details specific documents and institutions related to human rights, such as the European Convention on
Human Rights, the International Covenant on Civil and Political Rights, the European Court of Human Rights,
etc. However, there are no references to significant acts highlighting the rights of childhood for special care
and support, such as the Convention on the Rights of the Child from 1989,2 ratified by the Albanian
parliament on December 11, 1991, or institutions like the State Agency for the Protection of Children’s Rights
established in 2006." In the topic “The Constitution of Albania,” it is mentioned the role of constitution as the
fundamental law of state, protecting the fundamental rights and freedoms of individuals, the separation and
balance of powers, and the relationship between freedom and equality. However, there is no guidance on the
treatment of referendums as a tool for citizen participation in a functional democracy. In the topic “Work and
the Rights to Work,” the discussion encompasses Albanian legislation on employment, employment contracts
and conditions, and social insurance, but no references are made to the role of trade unions in safeguarding
workers’ interests or their right to strike.'*

5. Constitutional Education in Civics Textbooks

Constitutional education in textbooks of Civics for the tenth grade students is of great importance for the formation of
democratic citizens in the following directions: first, students become familiar with the legal framework, the organization of
power, institutions, institutional interactions, etc., which provide an understanding of the political reality of their country.
Second, the knowledge gained in the subject of Civics raises awareness among young people about their role in
democracy. Third, theoretical preparation along with awareness of their role in democracy contributes to increasing civic
engagement to “preserve” and improve democracy in the country. Considering these perspectives, textbooks of Civics 10
(Albas, Erik, Pegi) for upper-secondary school contain certain limitations, including:

1. Lack of multiperspectivity. Textbooks exhibit mainly an authorial narrative style. The author's narrative is
prevalent in almost the entire theoretical content of Civics 10 from Erik publishing house, lacking references to
specific authors or excerpts from readings. Similarly, the treatment of concepts in Civics 10 published by Albas
is dominated by an authorial perspective, and the majority of instructional units contain the section “Do you

9 Programi i Qytetarisé, Klasa 10, pp. 22-34.

10 Ibid., pp. 7-8.

11 Rolf Gollob, Peter Krapf dhe Wiltrud Weidinger eds., Piesémarrja né demokraci. Veprimtari mésimore pér qytetariné demokratike dhe
té drejtat e njeriut, pér shkollén e mesme, Véll. IV, Botim i Késhillit ¢ Evropés, 2010, p. 19.

12 Konventa mbi té Drejtat e Fémijés. Miratuar nga Asambleja e Pérgjithshme e Organizatés sé Kombeve té Bashkuara mé 20 néntor
1989, https://www.crca.al/sites/default/files/publications/KDF %20shqip.pdf

13 “Advokojmé pér té drejtat e fémijéve,” UNICEF Shqipéri, https://www.unicef.org/albania/sq/konventa-e-t%C3%AB-drejtave-
t%C3%AB-%C3%ABMij%C3%ABve-kdf

14 Kushtetuta e Republikés sé Shqipérisé. Tirané: Qendra e Botimeve Zyrtare, 2017, p. 15.
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know that...” designed to convey new information in the form of curiosities. On the other hand, the authorial
narrative in Civics 10 published by Pegi is supplemented with references to sources or other authors that
reinforce the authorial approach, but the presentation of alternative perspectives on the discussed issues is
lacking.

2. The contextualization of content through the Albanian case varies across different textbooks. Chapter II, which
focuses on the Constitution of Albania in all three textbooks of Civics 10 (Albas, Erik, Pegi), addresses
concepts such as the separation of powers, human rights, freedom, the principle of equality, etc., within the
local context. The presence of the Albanian case is more pronounced in Civics 10 published by Albas and
Pegi compared to the one published by Erik, especially when discussing various terms and concepts related to
rights, such as law, sustainable development, the right to healthcare, the right to education, the right to
information, etc. However, in all three textbooks, the contextualization through the Albanian case is generally
illustrative and lacks reliance on systematic, critical studies that would stimulate debate on the issues covered.
Additionally, inaccuracies are present in topics set in the local context. For instance, authors of Civics 10
(Erik), in the topic 2.1 “The Constitution, the fundamental law of the state,” state that “Albania has had a
constitution since the 19th century” (p. 19). Conversely, in Civics 10 published by Pegi, in the section 2.1 “The
Constitution and the right to work,” it is mentioned that: “The Constitution of Albania does not guarantee the
right to work” (p. 129).

3. Disproportionate treatment of rights and responsibilities. Civics textbooks for the tenth grade students (Albas,
Erik, Pegi) examine rights predominantly through the lens of individual rights, their classification, and the legal
framework at both the local (national, specifically in the context of Albania) and international levels, drawing
from significant documents of the United Nations and the European Union. The discourse on the relationship
between rights and responsibilities across all three textbooks tends to emphasize rights, which occupy the
majority of instructional units in Chapter Il titled: “Human Rights.” Furthermore, in the topic 3.2 “The category
of human rights and their importance,” (pp. 40-42) of Civics 10 published by Pegi, the need for protecting
rights is legitimized based on the development of social and political realities, especially influenced by liberal
democracy. While Civics 10 (Erik) introduces the idea of “respecting the rights of others as a prerequisite for
claiming one’s own rights” (p.35). The disproportionate treatment of rights and responsibilities is also evident
in the chapter dedicated to the environment. Instructional units in this chapter of all three Civics textbooks
(Albas, Erik, Pegi) focus more on individual responsibilities for environmental preservation, emphasizing the
consequences of our environmental behaviors and actions for future generations, rather than on the right of
each individual to live in a healthy environment. Similarly, the content of the chapter “Coexistence in the
Community” in textbooks of Civics 10 (Albas, Erik, Pegi) centers on fulfilling the obligations of community
members for the maintenance of shared property rather than their rights to harmonious coexistence in
communal spaces.

4. Limited and disproportionate treatment of children’s rights and/or relevant documents or institutions for the
protection of children’s rights in relation to citizens’ rights. Textbooks of Civics 10 (Albas, Erik, Pegi) place little
emphasis on the rights of children and the institutional guarantees that states currently provide for their
protection, exhibiting a disproportionate treatment compared to citizens’ rights. More specifically, Civics 10
(Albas) discusses Article 13 of the Convention on Rights of the Child, which ensures their right to freedom of
expression, including the freedom to seek, receive and impart information in the section 10.3.3 “The Role of
the Commissioner for the Right to Information” (p.132), but the textbook lacks contextualization of children’s
rights in relation to specific cases of their violations. Similarly, Civics 10 (Erik) gives scant attention to the
treatment of children’s rights within the broader context of human rights. In concrete terms, The Convention on
the Rights of the Child is briefly mentioned in topic 3.4 “Key Conventions on Human Rights” (pp. 38-39), and
children’s rights are identified within the framework of the covenants in topic 3.5 “The International Covenant
on Civil and Political Rights and the International Covenant on Economic, Social and Cultural Rights” (pp. 40-
41). Likewise, Civic 10 (Pegi) lacks a specific focus on children’s rights, except for “Practical Activity” (p. 54),
which introduces students to some of the rights of children, including the right to be informed and educated.
Additionally, topic 3.3 “The Fundamental Rights of Human Beings and International Institutions” (pp. 43-45),
identifies children’s rights through the Declaration of the Rights of the Child. The disproportionate and limited
treatment of children’s rights in relation to human rights, the overall lack of contextualization, and the failure to
highlight specific cases of their rights violations disconnect students from the Albanian reality, thereby limiting
their ability to act as active citizens in the defense of their rights.
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5. The presentation of specific cases of human rights violations within the Albanian context is notably restrained.
In Civics 10 published by Albas, there is an imbalanced emphasis on the relationship between ensuring rights
and legal provisions, leading to a lack of focus on rights violations. This trend is similarly evident in cases
related to the infringement of children’s rights. The section 4.4.2 “Problems of the School Today” under the
broader topic 4.4 “Changes of the School Over the Years and Its Problems” (pp. 48-49), identifies various
problems of the Albanian school system, particularly the impossibility of fulfiling the right to education
adequately. Similarly, Civics 10 (Pegi) has also a limited treatment of violations of children’s rights.
Specifically, only 3.7 “Practical Activity” (pp. 54-55) within Chapter Ill “Human Rights,” and section 8.4.5
“Protection of Minors” under the overarching topic 8.4 “Working Conditions” (pp. 136-138) discuss issues of
child labor exploitation in Albania. Likewise, Civics 10 published by Erik dedicates a disproportionately limited
space to the violations of children’s rights in Albania. Issues, such as: child labor exploitation, begging, denial
of the right to education, and discrimination, are identified solely in the topic 3.8 “Freedom and Basic Rights in
the Fundamental Law of the Country” (pp. 46-47).

6. Civics textbooks for the tenth grade pay little attention to referendums. Civics 10 published by Erik in Chapter
I, “The Constitution of Albania,” does not contain any reference to referendums. In the topic 2.3, “The
Necessity and Importance of Improving the Constitution” (pp. 20-21) of Civics 10 (Albas), the referendum is
addressed from a historical perspective, referring to the vote and approval through a referendum of the
Constitution in 1998. Meanwhile, Civics 10 published by Pegi, in section 1.2, “The Constitution and the Form
of the State” (pp. 24-25), simply mentions the referendum as a mechanism for constitutional changes.
Consequently, Civics textbooks do not give due importance to referendums as a tool for “increasing citizen
participation™'® in decision-making on state or socially significant matters.

7. The treatment of the right of workers for union organization and strikes is lacking. Civics textbooks published
by Albas and Erik do not mention the right of employees to voluntarily join trade unions, aimed at representing
and safeguarding their economic, professional, and social rights and interests, as outlined in Article 50 of the
Constitution and Article 176 of the Labor Code. Additionally, these textbooks do not address the right to strike
for workers as a mechanism for resolving their demands. An exception is made by Civics 10 published by
Pegi, which briefly identifies unions and strikes as mechanisms provided by the Labor Code for the protection
of the rights of employees in section 8.2.3, “Rights of Employees and Their Protection” (p. 130).

8. Civics textbooks incompletely address media as the fourth estate and the importance of the right to
information as a mechanism to increase accountability of local and central authorities towards the public and
civic participation. Civics 10 published by Albas lacks discussion on media law and the role of both traditional
and new media in shaping public opinion. Specifically, topic 10.1 “Information, its Importance, and Means” (pp.
126-127) covers the right to information from a historical perspective, and topic 10.3 “International and
Albanian Legislation on Information and Media” (pp. 130-131) makes references to legal sanctions of the right
to information.

The first two instructional units of Chapter X “The Right to Information and Media Law,” of Civics 10 (Pegi) delve
into technical aspects of various means of information, both traditional and new, without adequately emphasizing the
media’s role as the fourth estate in a democratic society.'s Despite highlighting the importance of guaranteeing and
protecting the right to information, it is not treated as a mechanism that increases the responsibility of public authorities
for their actions and empowers the citizen and society, which “enables a more effective governance system.””
Conversely, Civics 10 published by Erik outlines provisions from the Law on Audiovisual Media, the Law on the Right to
Information, etc., in the topic 10.2 “The Law on the Right to Information” (pp.149-151), and topic 10.3 “Albanian
Legislation for Print and Electronic Media” (pp.152-153). However, there is no context given to the media landscape in the
country and the exercise of the right to information as a tool that conditions government transparency and facilitates civic
participation in public affairs.

9. The cognitive dimension prevails in the didactic apparatus of the instructional units. As shown in Figure 1, the

majority of questions in all three textbooks of Civics 10 (Albas, Erik, Pegi) aim to develop subject
competences, requiring students to memorize information from the text and reproduce it mechanically.

15 Maija Talvikki Setala, Theories of Referendum and the Analysis of Agenda-Setting, Thesis submitted for the PhD-degree, The
London School of Economics and Political Science, 1997, p. 6, https://etheses.lse.ac.uk/1485/1/U109490.pdf

16 Dr. Faruk Borova, “Roli i medias si pushtet i katért né demokraci”. Univers 19 (19), 2018, pp. 299-307. https://doi.org/10.59164/uni
vers.v19i19.3000

17 Eralda Methasani (Gani). “E drejta e informimit dhe korniza ligjore”, https://www.academia.edu/6736396/E_Drejta_per_Informim
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Questions that foster analytical and critical thinking among students, involving judgment competences, vary in
their specific emphasis across textbooks. Civics 10 published by Erik aims to develop subject and judgment
competences in an almost balanced manner. Whereas in the other two texts, only % of the total number of
questions in the instructional units develops judgement competences.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Subject competencies Jugdement competencies M Action competences

Figure 1. The distribution of questions based on the competences they foster.

The lowest frequency is observed in questions that stimulate learning through experience and practice, thus developing
action competencies. Therefore, the distribution of questions in the didactic apparatus indicates the importance given to
acquiring knowledge in relation to critically adopting or applying them in practice. However, it is not sufficient for students
to simply be aware of positive and negative rights; they should exercise them, starting in the school environment, which
Dewey describes as a “microsociety,” and extending into the broader community.

6. Overview of the Legal Knowledge of Upper-Secondary School Students
6.1 Socio-demographic data about the respondents
The largest portion of respondents (42%) are pursuing upper-secondary education in Central Albania (Tirana, Shijak,

Durrés, Elbasan), followed by respondents attending upper-secondary school in the northern part of the country (Lag,
Shkodra) and those in the southern part (Fier, Korca), as depicted in Figure 2.

In which city do you attend upper-secondary school?

-

m Tirané
® Durrés
= Shijak
Elbasan e
m Lac

m Shkodér
m Fier
m Korgé

Figure 2. The city where the respondents attend upper-secondary school
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Figure 3 illustrates a nearly balanced distribution of respondents across all three grades of upper-secondary school. It
contributes to the objectivity of the study results regarding the sustainability of constitutional education since the
knowledge has been acquired as early as the tenth grade. From a gender perspective, 62% of the respondents are
female, while 38% are male.

In which grade are you currently studying?

= Grade 10

Grade 11

40% .
= Grade 12

Figure 3. The grade in which respondents are currently studying

6.2 Do students of upper-secondary school have sufficient knowledge of national legislation?

Respondents were asked several questions to understand the level of their legal knowledge acquired in upper-secondary
education. When asked about the year of the adoption of the Constitution of the Republic of Albania, almost half of the
respondents answered 1998, as seen in Figure 4.

The Constitution of the Republic of Albania was adopted

= 1992

in
1998 49% ‘
= 2000 \ ’

Figure 4. The year of the adoption of the Constitution of the Republic of Albania according to the respondents

Only 72% of the participants provided responses to the question concerning the separation of powers, which forms the
basis of the governance system in Albania. Out of these respondents, slightly over 1/3 correctly identified the three
branches of power: legislative, executive, and judicial. The remainder mentioned administrative-territorial divisions into
counties, municipalities, and communes, the political system in Albania, and the main political parties, including the
Socialist Party, the Democratic Party, and the Socialist Movement for Integration (now the Freedom Party). These details
are presented in the figure below.
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What is the separation of powers on which the governance system in
Albania is based?

u Legislative, executive and judicial
County, municipality, commune

= Republic (parlamentary)

The Socialist Party, the Democratic Pe\z
Socialist Movement for Integration
= | don't know

Figure 5. Opinion of the respondents on the separation of powers in Albania

In response to the question about human rights categories, 33% of the participants replied, “I don’t know.” Among those
who answered, 42.4% accurately listed civil, political, economic, social, and cultural rights, as well as rights related to
development and the environment. Additionally, over 15.8% listed specific human rights, such as the right to expression,
education, healthcare, etc., instead of mentioning the broader categories. The rest of the respondents referred to
constitutional principles like equality before the law, state sovereignty, the separation and balancing of powers, etc., or to
rights based on age or gender (children’s rights, women’s rights). A small number of respondents indicated that rights are
not respected in their school.

Mention the categories of human rights:
= Children's rights, women's rights
= The right to expression, education,
healthcare etc.

= Constitutional principles

Rights are not respected in our school

= Civil, political, economic, social, cultural, ‘
and collectiverights
= | don't know

Figure 6. Opinion of the respondents on the categories of human rights

Respondents were provided with a list of seven human rights from various categories and were asked to identify which
one is guaranteed in the Constitution of the Republic of Albania. It is noteworthy that the majority of respondents (76.4%)
selected the right to education, followed by the right to expression (69.6%). In contrast, the right to organize was chosen
less frequently by the respondents, as illustrated in Figure 7.
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Indicate which of the rights listed below is guaranteed in the Constitution

The right to work

The right to healthcare

The right to organize

The right to education

The right to petition the government

The right o be informed

The right to expression
0%  10%  20% 30% 40%  50%  60%  70%  80%  90%
Figure 7. Opinion of the respondents on the rights guaranteed in Constitution
In addition, respondents were presented with several questions related to instances of respecting or violating human

rights guaranteed by the Constitution. In response to the question “If someone slanders you, do you think they bear legal
responsibility?” two-thirds of the respondents answered affirmatively (Figure 8).

If someone slanders you, do you think they bear legal
responsibility?

u Yes

No

Figure 8. Opinion of the respondents on whether someone who slanders them bears legal responsibility

Similarly, when asked whether the publication in a research report of your personal data, which you declared during the
completion of the upper-secondary school registration form, constitutes a legal violation, over 60% of the respondents
expressed a positive view. Meanwhile, in response to the question, “Closing your Facebook account, if through a post
you incite religious hatred, does it constitute a violation of the freedom of expression guaranteed in the Constitution?”
64.5% of the respondents answered affirmatively, unaware that inciting religious hatred is punishable under Article 265 of
the Criminal Code of the Republic of Albania.'8

18 Kodi Penal i Republikés sé Shqipérisé. Miratuar me ligjin nr.7895, daté 27.1.1995. Botim i Qendrés sé Botimeve Zyrtare. Dhjetor
2014, p. 82.
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Your personal data, which you declared during the
completion of the upper-secondary school registration
form, are published in a research report. Does this
constitute a violation of your personal rights?

u Yes

No

Figure 9. Opinion of the respondents on whether the publication of personal data constitutes a violation of their personal
rights

Closing your Facebook account, if through a post you
incite religious hatred, does it constitute a violation of
the freedom of expression guaranteed in the
Constitution?

m Yes

No

Figure 10. Opinion of the respondents on whether closing an account on Facebook, if inciting religious hatred through a
post, constitutes a violation of the right to freedom of expression

Most respondents are familiar with the right to information about the activities of public institutions, as guaranteed in
Article 23 of the Constitution. Only 29.1% of the respondents answered negatively when asked whether they have the
right to formally request information about the decisions made for the activities that will take place during the November
Festivities from the Students’ Government, even if they are not members of this body at school.
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Do you have the right to formally request
information about the decisions made at the meeting
of the Students Government?

29%

uYes

| ,

Figure 11. Opinion of the respondents on whether they have the right to be informed about the decisions of the Students
Government.

When asked about the institution that gives the final assessment of the constitutionality of a law, 60.8% responded with
the Constitutional Court, followed by 25.5% who mentioned the President and 13.7% who indicated the Parliament.

Regarding the question of whether non-recognition of the law relieves one of legal responsibility, over 45% of the
respondents answered affirmatively, as illustrated in Figure 12.

Non-recognition of the law relieves one of legal
responsibility:

54%
m Yes A
No '

Figure 12. Opinion of the respondents on whether non-recognition of the law relieves them of legal responsibility

7. Conclusion

Constitutional education is essential for democratic citizenship, which is based on the “fundamental principles of human
rights, pluralistic democracy, and the rule of law.”1® It entails acquiring and applying legal knowledge that governs
individuals’ interactions with public institutions, shaping their conduct “across various aspects of life, including family,

19 Programi i Qytetarisé, Klasa 10, p. 5.
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work, legal-civil relationships, and their decisions to safeguard health, safety, the environment, etc.”? Therefore, the
development of legal and civic competences among students in upper-secondary education holds significant value,
enabling them to exercise their rights and fulfill responsibilities, actively engage in addressing matters of public concern,
and contribute to the effective functioning of the rule of law.

The examination of key elements in the educational process, such as the Civics curriculum, Civics textbooks for
the tenth grade and students’ knowledge reveals several issues concerning constitutional education for young people:
First, there is a detachment of knowledge from the local context,2! implying the transmission of information without
adequately referencing national, cultural, and institutional situations, which would empower students to solve real-world
problems.?2 Second, there is a prevalence of an authorial narrative, with limited inclusion of local or foreign legal texts.
The limitations include citation of specific articles and a shortage of diverse reading materials or alternative perspectives
on the discussed issue. Third, there is either a lack of inclusion or a superficial treatment in the subject matter related to
constitutional education for the younger generation. This includes issues such as the right to a referendum, the right to
unionize, the right to strike, the disproportionate treatment children’s rights - citizen rights or rights-responsibilities, and
the role of media as the fourth power. Fourth, there is an abundance of cognitive dimension in the didactic apparatus
compared to questions fostering learning through practice and experience. Fifth, there is evidence of upper-secondary
school students acquiring and applying fragmented legal knowledge, as observed in the analysis of survey data. These
issues highlight the need for improvement in the content, methodological, and didactic dimensions of educational tools
related to constitutional education for young people. Such improvements are crucial for cultivating actively engaged,
participatory, and responsible citizens in a democratic, multicultural society, and within the context of ongoing
development.

References

“Advokojmé pér té drejtat e fémijéve,” UNICEF Shqipéri, https://www.unicef.org/albania/sq/konventa-e-t%C3%AB-drejtave-t%C3%AB-
%C3%ABmij%C3%ABve-kdf

Borova, F. (2018). “Roli i medias si pushtet i katért né demokraci”. Univers 19 (19): 299-307. https://doi.org/10.59164/univers.v19i19.3
000

Dewey, J. (2004). Democracy and Education: An Introduction to the Philosophy of Education. Dehli: Aakar Books.

Freire, P. (2000). Pedagogy of the Oppressed. New York/ London: Continuum.

Gollob, Rolf, Peter Krapf dhe Wiltrud Weidinger eds. (2010), Pjesémarrja né demokraci. Veprimtari mésimore pér qytetariné demokratike
dhe té drejtat e njeriut, pér shkollén e mesme, VEIl. IV, Botim i Késhillit t& Evropés.

Karameta, P. “Mésimdhénia tradicionale prodhon analfabeté funksionalé. Kuptojeni, ju lutem!” Portali Shkollor Albas,
https://www.portalishkollor.al/news/pellumb-karameta-mesimdhenia-tradicionale-prodhon-analfabete-funksionale-kuptojeni-ju-
lutem

Kodi Penal i Republikés sé Shqipérisé. Miratuar me ligjin nr.7895, daté 27.1.1995. Botim i Qendrés sé Botimeve Zyrtare. Dhjetor 2014.

Konventa mbi té Drejtat e Fémijés. Miratuar nga Asambleja e Pérgjithshme e Organizatés sé Kombeve té€ Bashkuara mé 20 néntor
1989, https://www.crca.al/sites/default/files/publications/KDF%20shqip.pdf

Kushtetuta e Republikés sé Shqipérisé (2017). Tirané: Qendra e Botimeve Zyrtare.

Kuvendi i Republikés sé Shqipérisé, Vendim Nr. 47/2019 “Pér miratimin e strategjisé pér edukimin ligjor t€ publikut 2019-2023",
https://www.idp.al/wp-content/uploads/2020/01/Vendimi_nr_47_dt_18_4_2019.pdf

Marschall, C. (2021). “The Power of a Democratic Classroom,” Edutopia, 27 July 2021, hitps:/www.edutopia.org/article/power-
democratic-classroom/

Methasani (Gani), E. “E drejta e informimit dhe korniza ligjore”, https://www.academia.edu/6736396/E_Drejta_per_Informim

Ministria e Arsimit dhe Sportit, Instituti i Zhvillimit té Arsimit, Programi i Qytetarisé, Klasa 10. Tirané, 2016.

Pietrzyk-Reeves, D. (2007). “Normative Political Theory”, Teoria politiky 1.

Reference Framework of Competencies for Democratic Culture, Volume 1: Context, concepts and model. Council of Europe, 2018.

Reference Framework of Competencies for Democratic Culture, Volume 2: Descriptors of Competencies for Democratic Culture. Council
of Europe, 2018.

Reference Framework of Competencies for Democratic Culture, Volume 3: Guidance for Implementation. Strasbourg: Council of Europe,
2018.

20 Kuvendi i Republikés sé Shqipérisé, Vendim Nr. 47/2019 “Pér miratimin e strategjisé pér edukimin ligjor té publikut 2019-2023", p.3,
https://www.idp.al/wp-content/uploads/2020/01/NVendimi_nr_47_dt_18_4_2019.pdf

21 Péllumb Karameta, ‘“Mésimdhénia tradicionale prodhon analfabeté funksionalé. Kuptojeni, ju lutem!” Portali Shkollor Albas,
https://www.portalishkollor.al/news/pellumb-karameta-mesimdhenia-tradicionale-prodhon-analfabete-funksionale-kuptojeni-ju-lutem

22 Reference Framework of Competencies for Democratic Culture, Volume 3: Guidance for Implementation. Strasbourg: Council of
Europe, 2018, p. 18.

65



Interdisciplinary Journal of Research and Development

ISSN 2410-3411 (online) / ISSN 2313-058X (print) Vol 10 No 3 S1/ December 2023

Talvikki Setala, M. (1997). Theories of Referendum and the Analysis of Agenda-Setting, Thesis submitted for the PhD-degree, The
London School of Economics and Political Science, https://etheses.Ise.ac.uk/1485/1/U109490.pdf

66




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


